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Abstract
Interjections are words which indicate emotional states or attitudes such as delight, surprise, pain, disgust, etc. They are independent elements as they lack a syntactical relation to any part of the sentence. They have different forms since they may come as nonsense words or as real words whose function is purely emotive, for example, Ugh, Oops, Hmm, Hush, At last, Hello, etc.
The use of interjections is one of the problematic areas in the field of learning English as a foreign language. It is hypothesized that Iraqi EFL university learners find difficulty in using the topic under investigation.
 A diagnostic test has been applied to a random sample of (70) students taken from the third stage in the department of English/ College of Education for Human Sciences to investigate their performance in using interjections in English. According to the findings of the test, the number and percentage of the incorrect responses in the whole test (813, 58.08%) are more than those of correct responses (587, 41.92%). This indicates that the learners encounter difficulty in using interjections and in turn, verifies the hypothesis of the study.
 The present study encompasses a comprehensive theoretical study about English interjections and error analysis of the students performance in using the topic under investigation to point out the errors and the sources of errors behind students performance and some pedagogical suggestions to overcome the difficulty students encounter in using English interjections.
Key words: difficulties, interjections, EFL, Performance.
الخلاصة 
الفاظ التعجب باللغة الانكليزية هي كلمات تستخدم للتعبير عن عواطف ومشاعر المتكلم عند استخدام اللغة كالاحساس بالفرح والدهشة والالم .....الخ.وهي عناصر مستقلة حيث ليس لها علاقة نحوية مع أي من أجزاء الجملة المستخدمة معها وتأخذ ألفاظ التعجب أشكالا مختلفة فمنها عبارة عن الفاظ والقسم ألأخر كلمات حقيقية وظيفتها التعبير عن العواطف والأحاسيس.
يعد استخدام ألفاظ التعجب من قبل الطلبة العراقيين متعلمي اللغة الانكليزية لغة أجنبية أحد الصعوبات التي تواجههم,لذا تفترض الدراسة بأن الطلبة يواجهون الصعوبات جراء استخدامهم لألفاظ التعجب. وللتحقق من ذلك تم تصميم وتطبيق اختبار تشخيصي على عينة عشوائية من طلبة المرحلة الرابعة \ قسم اللغة الانكليزية \كلية التربية للعلوم الأنسانية\جامعة بابل  لاستقصاء وتقويم أدائهم في استخدام ألفاظ التعجب وكانت العينة تتألف من (70) طالبا.ظهر من نتائج الاختبار بأن المجموع الكلي والنسبة المئوية للاجابات الخاطئة للطلبة (813و58.08%) هي أكثر من الاجابات الصحيحة والتي كانت (587و 41.92%) وهذه النتائج توضح بأن الطلبة يواجهون صعوبات في استخدام ألفاظ التعجب باللغة الانكليزية وهذا بدوره يطابق الفرضية التي جاءت بها الدراسة.
تتضمن هذه الدراسة تقديم شامل عن المعلومات النظرية حول الموضوع المذكور بالاضافة الى تحليل نتائج الاختبار الذي جرى تطبيقه على عينة الدراسة وكذلك بعض المقترحات التربوية التي تسهم في معالجة المعوقات التي يواجهها متعلمي اللغة الانكليزية لغة أجنبية في استخدام ألفاظ التعجب.       
الكلمات المفتاحية:الصعوبات،الفاظ التعجب،متعلمي اللغة الانكليزية لغة اجنبية،أداء،الطلبة الذين يجري عليهم الاختبار.                
1.Introduction
   Many aspects of language are involved in the learning process of English as a foreign language. One of these aspects is the use of interjections in English which forms one of the problematic areas which is concerned with how to express human being feeling. 
 The study aims at:
a. Investigating the area of difficulty that Iraqi EFL University Learners face in the use of interjection.
b. Identifying the sources of student's errors in using the topic under investigation.
c. Suggesting some remarks as a remedial work to overcome the difficulties students may encounter in dealing with English interjections.
  It is hypothesized that Iraqi EFL university students often find difficulty in using English interjections.
         The following steps will be followed in the course of fulfilling the aims of this study:
a. Presenting a theoretical study about interjections in English.
b. Constructing a test to be applied to a random sample of students to investigate their performance in the use of English interjections.
c. Analyzing the findings of the test .
d. Drawing conclusions in the light of the results of the test.
The study limits itself to the area of English interjections and the test will be applied to a random sample of the fourth year level in the Department of English/ College of Education for Human Sciences/ University of Babylon. 
2. Interjections
Peters (2004: 286) states that the traditional definition of interjections is found in many dictionaries the examples of which are related to words such as wow!, Great!, Hell!, ouch!. Nowadays grammarians use a variety of other words function to communicate a social orientation such as reaction signals and formulae like:
1  Yes, No, Okay, Right-reaction signals
2  Shut, Damn, Jeez-expletives
3  Hi, Hello, Goodbye-greetings and farewells
Crystal (1992: 190) defines interjections as items the function of which is purely emotive and they do not enter into systematic relationship with other word classes:4  Phew!, Gosh!, Tuttut!
Interjections are short exclamations like Oh! Ah! Or Um! Which have no real grammatical value but are usually used more in speaking than writing where they are followed by an exclamation mark(!). They are also known as hesitation devices used by people in certain situations where they do not know what to say and in the moment when they think about what to say like the interjections er and um. 
                                               (htts:// www.englishclub.com/grammar/interjections.htm)
Greenbaum and Quirk (1990: 246) indicate that interjections are feeling words which do not enter into syntactic relation:
 5  Ouch!, Sh!, Wow!
In grammar, the interjections often appear as a single word or non-sentence phrase ended by a punctuation mark. In conventional English writing, the usage of interjections in isolation does not represent a complete sentence. Therefore, they will be incorporated into a larger sentence in formal writing. 
                                                                          (http://en.wikipedia.org/wiki/interjection)
3. Position of Interjections
   Interjections can be found in the following positions:
3.1 Beginning of Sentences
People commonly think of interjections as being used at the beginning of the sentence. Also, many associate them with a punctuation mark used to express emotion, the exclamation point, for example:
6  Oh no, I can't believe that it is snowing here again!
In this sentence the interjection "Oh no" is used at the beginning of the sentence. Furthermore, the emotion is strong and an exclamation point ends the sentence.
                                                                          (en. M. wikipedia.org/wiki/interjections)                                                                                                                   
3.2Middle or End of Sentences:when the author wants to interject some emotion, interjections can take the middle or the end positions, for example:
7  So, It's snowing again, Huh?
In this sentence the interjection appears at the end in which it is used to express confusion or dismay at the continued snow falling while in the following example:
8  In my opinion, my gosh, this is just the smartest thing you have ever said.
Here the interjection takes the middle position to express the authors' emphasis on his idea that the statement was smart. (Ibid)
3.3 Stand-alone Sentence: interjections can also appear as stand-alone sentence, for example:
9  Oh gosh! I can't believe how late it is.
Here the interjection "Oh gosh" is a stand-alone sentence which is grammatically correct, although it does not have a subject and action required for a complete thought. (Ibid)
4. How to punctuate Interjections?: interjections can be set off from the clause they are interjected into with an exclamation mark when they are used to express strong emotion like surprise, excitement, delight, dismay, etc, for example: 
10  Ouch!, Oops!, Oh!
Sometimes a question mark is used with surprise:
11  What?, Huh?
Interjections may be set off with a comma in most cases: 
12  Here, let me get that for you.
When they occur within the clause rather than at the beginning, they will be set off by a dash on one side and a comma on the other:
13  Young people resent being boosed around by anyone, even if that person happens to be their-well,their boss(grammartips-homestead.com/interjections.html)
5. Types and Functions of Interjections: just like the adverbs and adjectives, English interjections have a very long list. (grammar.yourdictionary.com)
Below are a list of the common types of interjections with their functions and examples:
Wow-expresses admiration or surprise:
14  Wow! That's really great news!
Oh-I think/I see:
15  Oh! It's been around aweek since I saw her.
Uh oh- showing dismay:
16  Uh oh! The teacher's caught him.
Aah-Exclamation of fear:
17  Aah! The monster's got me!
Ouch- Exclamation of pin:
18  Ouch, that hurt! Stop pinching me.
Whew- Relief and/or amazement
19  Whew! I can't believe we actually finished it all.
Oops- Making a mistake: 
20  Oops! Sorry I didn't see those skates there.
eww- Disgusting:
21   Eww, this apple is rotten.
Ahh- Acceptance or realization:
22  Ahh, now I see what you mean.
Yeah-Variant of 'yes':
23  Yeah, I'd love some orange juice.
Hmm- Hesitating/Thinking about something:
24  Hmm, I'm not sure this colour is the best for this room.
Um- being skeptical or pausing:
25  Not that I don't believe you but, um, you say it's a ghost?
Uh- Indicates need for more time/ a pause:
26  wait I know this ….uh…is it Ruskin Bond?
Hello - expressing greeting:
27  Hello John. How are you?
Uh-huh- expressing agreement:
28  Shall we go? Uh-huh.
Well- expressing surprise:
29  Well I never!
ah- expressing pleasure, realization, resignation, and surprise:
30  Ah, that feels good.
31  Ah, now I understand.
32  Ah well, it can't be helped.
33  Ah! I've won!
Eh- asking for repetition, enquiry, surprise, and  agreement:
34   It's hot today. Eh? I said it's hot today.
35  What do you think of that, eh?
36  Eh! Really?
37  Let's go, eh?
alas- expressing pity or grief:
38   Alas, she's dead now.
dear- expressing pity, and surprise:
39  Oh dear! Does it hurt?
40   Dear me! That's a surprise!
hi- expressing greeting:
41  Hi! What's new?
ahem- Attention and please:
42  Ahem! Swearing is against office policy.
aww- How sweet!:
43  Aww, what an adorable puppy
argh- Damn!:
44  Argh, the car won't work!
boo- That's bad:
45   Boo,get off the stage!
yay- Yes!
46  Yay! We won!
eww- Distinguish
47 Eww, this apple is rotten.
bah- Whatever
48 Bah, I never liked him anyways.
mhm- yes
49 Do you think so too? Mhm.
nah- No
50  Want another beer? Nah, I'm good.
huh- Really?
51  Huh, you were right.
hah- Funny
52  Heh, that's clever.
ooh-la-la -  Fancy!
53  A seven layer wedding cake? Ooh- la-la!
oy- Hey, you!
54  Oy! You forgot your wallet!
shh- Be quiet
55  Shh, I'm trying to hear what they're saying!
uh-hu  -yes
56  Do you think so too? Uh-hu
uh-oh   -Oh no!
57  Uh-oh, I think the bear is inside the house.
shoo- Go away
58  Get out of here! Shoo!
uh-uh   No
59  Eat your spinach! Uh-uh
wee- This is fun!
60  weee! Faster!
yeah- Yes!
61  Yeeeaah! Kick his butt!
6. The Test: according to Skehan (1999-203), the test can be defined as a systematic method and a means of checking the students' performance of certain behaviour to make inferences about certain features of an individual.
         The present test has two questions and each question consists of ten items. In the first question, the testees are given sentences and they have to choose from the given interjections the one that suites each sentence and make the best sense. The number of the interjections given in the test ( options) is more than the number of sentences to avoid guessing. In the second question, the students have to underline the suitable function of the interjections of the given sentences from the options given. 
         Most items of the test are taken from grammar books referred to previously and "English Grammar", 2007, By Najeeb. E. M. The sample of the test consists of (70) students taken from the fourth year level in the Department of English, College of Education for Human Sciences/University of Babylon.  
6.1Item Analysis: the most widely used types of item analysis are: 
6.1.1 Item Discrimination Index (DI): according to Heaton (1988: 178), this indicate to what extent the high scores on the test as a whole do better on the item than the low score. The correct answers of the students to the most difficult items should be related to the students of high scores and the incorrect responses of the same item are of those students with lower scores. Al-Juboury (2000-111) mentions that (DI) can be calculated by subtracting the number of correct responses In the low group from that of the high group and dividing the difference by half the number of the students who undergo the test. 
            The discrimination index for both questions one and two can be shown in the following tables:
Q1
	      Item
	         DI
	         Item
	           DI

	        1
	        0.68
	           6
	         0.10

	        2
	        0.40 
	           7
	         0.54

	        3
	        0.14 
	           8 
	         0.00

	        4
	        0.14
	           9
	         0.80

	        5
	        0.80
	          10
	         0.28

	    Mean
	        0.38 


Q2 
	       Item
	          DI
	      Item
	           DI

	          1
	        0.37
	         6
	         0.60

	          2
	        0.34
	         7
	         0.86 

	          3
	        0.57
	         8
	         0.28 

	          4
	        0.18 
	         9
	         0.88 

	          5 
	        0.77
	        10
	         0.68

	        Mean  
	        0.59


Both tables explain that all items in the two questions have positively valued (DI) since no negative (DI) is found for any of the test items. Each item of the test has its (DI) which ranges from (0.00) to the rate (0.85). This shows that there are individual differences among the students. The mean of (DI) of Q1 is (0.38) and that of Q2 is (0.59) which are quite acceptable because according to Mousavi (1997: 69), the acceptable range for the (DI) lies between (0.20 and 0.90) which, in turn, indicates that all items of the whole test discriminate well.
6.1.2 Facility Value (FV):the facility value (FV) of a test item means the percentage of learners who answer the item correctly to show how easy or difficult the item is. (Richards et al.91992: 192). This can be calculated by dividing the number of correct answers by the number of students. 
 The facility value (FV) of both questions one and two are presented in the following tables:
Q1
	       Item
	         FV
	        Item
	             FV 

	         1
	        0.65
	           6
	           0.11

	         2
	        0.80
	           7 
	           0.27

	         3
	        0.07
	           8
	           0.00

	         4
	        0.40 
	           9
	           0.40 

	         5
	        0.65
	          10
	           0.14

	      Mean 
	        0.34


Q2
	       Item
	          FV
	      Item
	           FV 

	         1
	        0.47
	         6
	         0.70

	         2
	        0.31
	         7
	         0.57

	         3
	        0.30
	         8
	         0.65

	         4
	        0.60
	         9 
	         0.24

	         5
	        0.52
	        10
	         0.48

	      Mean
	        0.48


The (FV) in both questions one and two range between (0.00) and (0.80) which are very apart because students face difficulty in question one. The mean of (FV) for Q1 is (0.34) and that for Q2 is (0.48) which are acceptable.
6.2 The Results of the Test: the results of the test of both questions one and two are shown in the following tables:
Q1
	      Item
	No. of Correct             Responses
	 Percentage %       
	No. of Incorrect Responses
	Percentage %

	        1
	        46
	       65.7
	         24
	       34.3

	        2
	        56 
	       80
	         14
	       20

	        3 
	          5
	        7.14
	         65
	       92.86

	        4
	        28
	       40 
	         42
	       60

	         5
	        46
	       65.7
	         24
	       34.3


	         6
	          8
	      11.42
	         62
	      88.58

	         7
	        19
	      27.14
	         51
	      72.86

	         8
	        00
	        0.00
	         70
	     100

	         9
	        28
	      40
	         42
	       60

	        10
	        10
	      14.28
	         50
	       85.22

	     Total
	       246
	      35.13
	        454
	       64.87



Q2
	    Item
	No of Correct Responses
	 Percentage%
	No of incorrect Responses
	Percentage%

	        1
	        33
	        47.14
	         37
	       52.86

	        2
	        22
	        31.42
	         48
	       68.58

	        3
	        21
	        30
	         49
	       70

	        4
	        42
	        60
	         28
	       40

	        5
	        37
	        52.85
	         33
	       47.15

	        6
	        49
	        70
	         21
	       30  

	        7
	        40
	        57.14
	         30
	       42.86

	        8
	        46   
	        65.71
	         24
	       34.29

	        9
	        17
	        24.28
	         53
	       75.72

	       10
	        34
	        48.57
	         36
	       51.43

	    Total
	       341
	        48.71
	        359
	       51.29


The two tables show that in question one, the number and percentage of incorrect answers (454, 64.87%)are more than those of correct answers (246, 35.13%). In addition, the number and percentage of the incorrect answers of question two (359, 51.29%) are more than those of correct answers (341, 48.71%).As for the whole test, the number and percentage of incorrect responses (813,58.08%) are more than those of correct responses (587, 41.92%). Consequently, it is concluded from these results that Iraqi EFL university learners find difficulty in using English interjections which, in turn, confirms the hypothesis of the study.
The following table presents the results of the whole test:
	  Question
	No of Correct Responses
	Percentage%
	No of Incorrect Responses
	Percentage%

	    One 
	     246
	    35.13
	    454
	     64.87

	    Two
	     341
	    48.71
	    359
	     51.29

	   Total
	     587
	    41.92
	    813
	     58.08



6.3   Error Analysis
6.3.1  Sources of Errors: the learners' errors can be a strategy when learning a second/ foreign language and evidence of the state of students' knowledge and how they learn the language. (Corder, 1973: 293)
          Four main factors can be mentioned as sources of students' errors. (Brown,1987:177-8)
6.3.1.1 Interlingual Transfer: Ellis (1994: 48) states that errors may appear as a result of the influence of the native language which takes place when its patterns differ from those of the foreign language. This source of errors can be seen through the students' errors in their answers to items (3), (4), and (6) in question (1):
Item (3): Hurrah! We've won.
*Alas! We've won.
Item (4): Hush! Everybody is still asleep.
*Hurrah! Everybody is still asleep.
Item (6): Oops! I made another mistake.
               *Ouch! I made another mistake.
The percentage of errors of this kind is (35%) of the total errors in the whole test.
6.3.1.2 Intralingual Transfer : this source of errors is due to the generalization. These errors can be related to certain factors one of which is overgeneralization which is the incorrect application of the previously learned material to the foreign language context. Other factors are concerned with processes like ignorance of rule restruction which leads the students to apply some rule which is not applicable to a certain category, incomplete application of rules which involve a failure to learn more complex types of structures, and false concepts hypothesized which may derive from faulty comprehension of a distinction in the target language.
                                                                                                         (Richards, 1974:6)
      Most errors of this factor are related to the false concepts hypothesized which can be shown in the students responses to items (2), (4), (5), (8) and (10) in question two:
Item (2) Shall we go?
              (agreement)
              *(inquiry)
Item (4) Alas! She's dead now.
             (grief)
             *(pain)
Item (5) That is a beautiful ring. Gosh!
              (astonishment)
              *(realization)
Item (8) Ah! Now I understand .
              (realization)
              *(pleasure)
Item (10) Oh dear! Does it hurt?
                 (pity)
               *(pain)                    
The percentage of errors of this kind is (37%) of the whole test.
6.3.1.3 Context of Learning: buck et al. (1989: 3) state that context can be defined as " the circumstances or settings in which a person uses language" Students' errors may result from the situation of learning, the misleading explanation by the teacher, or the focus on some aspects of the foreign language neglecting others by the textbook writers. This factor can be found in items (1) and (2) in question one 
    Item (1)  Hello! I didn't expect to see you here.
              *Oops! I didn't expect to see you here.    
    Item (2)  Bravo! You got "excellent" in the last exam.
                   *Oops! You got  "excellent" in the last exam. 
    The percentage of this type is (19%) of the whole test.
6.3.1.4 Communication Strategies: students use this strategy to overcome the problem in communication to cope with the difficulties they may face. Most students use "guessing" as one of the communication strategies (Ellis: 1994: 340). Examples can be seen in students' responses to item (1) in question one and item (6) in question two:
Item (1) Q1:  Damn! I can't get it right.
                  *Hush! I can't get it right.
     Item (6) Q2:  Aha! It is a huge tower.
                         (amazement)
                        *(Joy)
The percentage of this source of errors is (9%) of the whole test.
7. Conclusions
Interjections are words which indicate emotional attitudes such as surprise, shock, delight, and disgust, but which have no referential meaning.
A random sample of testees is taken from the Department of English/ College of Education for Human Sciences University of Babylon to undergo a diagnostic test to measure their performance in using English interjections. The sample consists of (70) students taken from the fourth classes. According to the findings of the test, the total number and percentage of incorrect responses (813, 58.08 %) are more than those of correct responses (587, 41.92 %). These results indicate that the students encounter difficulty in using interjections in English which verifies the hypothesis of the study.
The poor performance of the students can be classified into the following sources of errors:
a. Intralingual trasnfer which accounts from (37%) of the total errors. It has the majority of students' errors.
b. Interlingual transfer which has the second rate. It constitutes (35%) of the errors.
c. The effect of context of learning  constitutes (19%) which is the third rate.
d. The fourth rate of students' errors is the communication strategies which is (9%).
      The following recommendations can be suggested as remedies to the difficulty                                 the students face in using the topic under investigation:
a. Extensive training, practice and exercises should be given in teaching this topic.
b. More focus should be given on the use of interjections because of their great number.
c. Emphasis should be given to the communicative contexts to develop the learners' awareness of the use of interjections.
d. Developing the students' competence in using interjections through the suitable teaching programmes that help them overcome the difficulty they face . 
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Appendix I /The Test
Q1/ Put each interjection of the following in front of the sentence with which it makes the best sense:
Hush!, Hm!, Damn!, Bravo!, Wow!, Hello!, At Last!, Oops!, Shame!, Alas!, Ugh!, Hurrah.
1. I didn't expect to see you here.
2. You got "excellent" in the last exam.
3. We've won.
4. Everybody is still asleep.
5. What a beautiful woman!
6. I made another mistake.
7. So you say you don't know anything about him.
8. To beat a little helpless girl.
9. We are home.
10. I can't get it right.
Q2/ Underline the most appropriate function for the interjections in the following sentences:
1. Hmm! I am not so sure.
a. surprise     b. doubt   c. hesitation   d. pain
2. Shall we go? Uh- huh!
a. pleasure   b. joy   c. agreement   d. inquiry
3. Uh! I don't know the answer to that.
a. pain b. pity     c. resignation    d. hesitation
4. Alas! She's dead now.
a. pain   b. inquiry   c. grief   d. surprise
5. That is a beautiful ring, gosh!
a. realization     b. pleasure    c. astonishment   d. joy
6. Aha! It is a huge tower.
a. pleasure     b. amazement   c. joy   d. agreement
7. What do you think of that, eh?
a. agreement     b. realization   c. surprise  d. inquiry
8. Ah! Now I understand.
a. realization     b. pleasure    c. pity    d. doubt
9. Well! I never!
a. hesitation     b. surprise   d. agreement    d. pain
10. Oh dear! Does it hurt?
a. pity     b. pain   c. surprise    d. agreement
Appendix II /The answers of the Test
Q1/
1. Hello!
2. Bravo!
3. Hurrah!
4. Hush!
5. Wow!
6. Oops!
7. Hm!
8. Ouch!
9. At last!
10. Damn!
Q2/
1. doubt
2. agreement
3. hesitation
4. grief
5. astonishment
6. amazement
7. inquiry
8. realization
9. surprise
10. pity
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